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Article 29 
Every child has the right to an education which will develop their personality, talents and abilities to 
the full. 
 
Article 2 
Every child should be treated fairly. 
 

                                                                 United Nations Convention on the Rights of the Child 
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Glossary 
 

NI                         Northern Ireland 
 
SEN                     Special Educational Needs 
 
SENDO               Special Educational Needs Disability Order 
 
COP                    Code of Practice 
 
SENCO               Special Educational Needs Co-ordinator 
 
AEN                    Additional Educational Needs 
 
DIS                      Disabilities 
 
DARS                  Dispute Avoidance Resolution Service 
 
PAP                      Pupil Action Plan 
 
IEP                      Individual Education Plan 
 
NASEN               National Association of Special Educational Needs 
 
CA                        Classroom Assistant 
 
EA                        Education Authority 
 
EAL       English as an Additional language 
 
SpLD                   Specific Learning Difficulties 
 
ASD                     Autistic Spectrum Disorder 
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Londonderry Primary School educates, encourages and cares for every pupil. 

 

 

Rationale 

 

Londonderry Primary School is committed to providing equal access for all pupils to a 

broad and balanced curriculum. We put pupils first and our prime focus is to meet 

their needs in a manner which continues to provide excellent educational 

opportunity. We recognise the need to develop each child socially, intellectually, 

emotionally, physically and spiritually. We aim to enable each individual to recognise 

his/her full potential. 

 

Not all pupils with disabilities have special educational needs and not all pupils with 

SEN meet the definition of disability but this policy includes all of these pupils. 

We recognise that there may be a diversity of special needs (categories of Special 

Education Needs overleaf), but all pupils are valued equally.  These needs are met 

through a range of flexible, responsive and varied provision.  There is a continuum of 

need met by a continuum of provision, in accordance with the school resources. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 4 

Present Legislative and Educational Framework 

 

This policy has been developed within the current context of Legislation and Policy in 

Special Education/Disability.  These are;  

 

1. The Education (Northern Ireland) Order (1996). 

2. The Code of Practice on the Identification and Assessment of Special 

Educational Needs (1998). 

Paragraph 1:4 

‘Learning Difficulty’ means that the child has significantly greater difficulty in 

learning than the majority of children his or her age, and/or has a disability 

which hinders his or her use of educational facilities’ 

3. The Supplement to the Code of Practice (2005). 

4. The Special Educational Needs and Disability Order (SENDO, 2005). 

SENDO states  

‘The new law will strengthen the right to an ordinary school place for children 

with a Statement, unless it is against the wishes of parents or it is 

incompatible with the efficient education of others.’ 

The Education (Special Educational Needs) Regulations (NI) Order (2005). 

 

5. The Special Educational Needs and Disability (SEND) Act (2016) 

This Act amended the law relating to special education and disability in 

schools. However, most aspects of the SEND Act (2016) are still to 

commence. 

6. Good Practice Guidelines (2009). 

7. Every School a Good School (2009). 

8. A Resource File for Schools to Support Children with Special Educational 

Needs (2011). 

9. Inspection Self-Evaluation Framework (2017) 
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1   Key Principles of SEN and Inclusion 

 

The following areas encompass all aspects of SEN/Disability in the Code of Practice, 

1998 (Page 69) 

 

Cognition and learning – Language, Literacy, Mathematics, Numeracy 

 Dyslexia/SpLD  

 Dyscalculia/SpLD 

 Moderate Learning Difficulties 

 Severe Learning Difficulties 

 Profound and Multiple Learning Difficulties  

 

Social, Behavioural, Emotional and Wellbring 

 Social, and Behavioural Difficulties 

 Emotional and Wellbeing Difficulties 

 Severe Challenging behaviour with SLD and/or PMLD 

 

Speech, Language and Communication 

 Developmental Language Disorder 

 Language Disorder associated with differentiating/biomedical condition  

 Communication and Social Interaction Difficulties 

 

Sensory  

 Blind  

 Partially sighted  

 Severe/profound hearing impairment 

 Mild/moderate hearing impairment 

 Multi-Sensory Impairment  

 

Physical Needs 

 Physical  

 

 

Unlike identifying learning difficulties, neither teachers nor Educational Psychologists 

are qualified or responsible for diagnosing a pupil’s Medical or Physical Condition. 

Schools should therefore only record a pupil’s medical diagnosis or physical 

condition on the Medical Register when evidence has been provided by the parent, 

the Education Authority or a Health and Social Care Trust practitioner. 
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If the pupil’s medical diagnosis or physical condition impacts negatively upon 

learning, reasonable adjustments will be made by school and the pupil will be 

recorded on both Medical and SEN Registers. 

 

The following medical and physical conditions should now be recorded on the 

Medical register: 

 

 Epilepsy  

 Dyspraxia 

 Attention Deficit Disorder/ Attention Deficit Hyperactivity Disorder 

 Autism Spectrum Disorder 

 Cerebral Palsy 

 Muscular Dystrophy 

 Epilepsy 

 Asthma  

 Diabetes  

 Anaphylaxis 

 Down Syndrome  

 Other medical conditions/syndromes 

 Interaction of complex medical needs (CMN) 

 Developmental Language Disorder 

 Global Developmental Delay 

 Complex Healthcare Needs 

 Anxiety Disorder 

 Depression 

 Eating Disorder 

 Psychosis  

 Other Mental Disorder 

 Spina Bifida with Hydrocephalus 

 Spina Bifida without Hydrocephalus 

 Acquired Brain Injury 

 Visual Impairment 

 Hearing Impairment 

 Physical Disability 

 

In recognition of its obligations towards pupils with SEN, the school has appointed a 

Special Educational Needs Co-ordinator (SENCO). The SENco liaises closely with all 

staff to ensure inclusion is a daily reality. In order to embed an inclusive ethos at 

Londonderry Primary School, this policy links with all other policies that have been 

developed to support pupils pastorally and educationally. 
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1.1   Definition of Disability 

 

A person is regarded as being disabled for the purposes of SENDO if he/she has ‘a 

physical or mental impairment, which has a substantial and long term adverse effect 

on his/her ability to carry out normal day to day activities. 

The definition may include pupils with cerebral palsy, asthma, diabetes, epilepsy, 

muscular dystrophy, autism, depression and M.E. This list is not definitive. 

Pupils with a disability have special needs if they have any difficulty is accessing 

education and if they need any special educational provision to be made for them, 

that is anything that is additional or different from what is normally available in 

schools in the area. 

 

We recognise that the difficulties may be evident when the following activities are 

carried out with difficulty on a fairly regular and/or frequent basis; 

 

 Mobility  

 Manual dexterity  

 Physical Co-ordination  

 Continence 

 Ability to lift, carry or move everyday objects 

 Speech, hearing, eyesight 

 Memory or ability to concentrate, learn or understand 

 Perception of the risk of physical danger 

 

1.2   Definition of Inclusion 

 

‘Inclusion is the process of planning to meet and of meeting the needs of all children 

and young people within the cultures, curricula and communities of schools in the 

fullest way possible, given; 

 

 Their rights, wishes and the extent of their needs 

 The rights, wishes and needs of their peers  

 Gifted and talented children 

 Children from the travelling community 

 Newcomer children  

                                                                                                         (NI Strategy Group)  

Londonderry Primary School seeks to achieve the expectation that we are 

educationally inclusive in relation to the needs of social inclusion.  Our focus of social 

inclusion is the process through which we value all individuals. We endeavour to 

raise attainment for all pupils, including those who are demonstrating disaffection or 
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failing to participate fully in the school evidenced through challenging behaviour or 

poor attendance.    

 

 2   School Aims 

 

The school has an overall policy of educating our children to their full potential 

through a broad and balanced curriculum.  This includes those children whose 

abilities and aptitudes are well below and in some cases, well above the level 

expected for their age group.  This document will outline the methods by which we 

will endeavour to structure their learning so that they may achieve their maximum 

potential.  

 

The Department of Education has defined Special Educational provision as that 

which is additional to, or otherwise different from, the educational provision made 

generally for children of his/her age at a mainstream school. 

 

A child has Special Educational Needs if: 

 He/she has a significantly greater difficulty in learning than the 

majority of children their age; 

 He/she has a disability which either prevents or hinders him/her from 

making use of educational facilities of a kind generally provided for 

children their age 

Education (Northern Ireland) Order (1996) 

 

 

      Emphasis will be placed on; 

 

A) Ensuring that children with special educational needs are identified as soon 

as  

possible and their needs are assessed as quickly as is consistent with 

thoroughness; 

 

B) Providing a caring environment in which the children can be relaxed and  

      confident and enjoy learning; 

 

C) Developing the intellectual, social, emotional and physical aspects of all    

      children with Special Educational Needs (SEN)/Disabilities (DIS)/Additional   

      Educational Needs (AEN); 

 

D) Ascertaining that these children have access, where possible to the full range  

            of the curriculum and have equal opportunities to achieve; 
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E) Developing a sense of self-importance and self-esteem in children with SEN 

      or disabilities; 

 

F) Liaising with parents, governors and external agencies to create the best  

      possible education for children with SEN/DIS/AEN; 

 

G) Encouraging children to value the opinions and achievements of others; 

 

H) Enabling children to learn at a pace appropriate to their own ability; 

 

I) Creating a positive learning environment; 

 

J) Developing a system of assessment, monitoring, record keeping and 

evaluation; 

 

K) Providing and effectively using resources to meet the needs of individual 

children; 

 

L) Providing a Pastoral Care Programme; 

 

M) Encouraging parents to recognise the central role they play in the education 

of their children and fostering a productive partnership between parents and 

the school; 

 

N) Providing, where possible, an adequately adapted physical environment to 

meet the needs of children with SEN/DIS/AEN. 

 

In formulating our Inclusion/Special Needs Policy, we have considered the Warnock 

Committee (1978) report which stated that a significant number of children have 

special educational needs and that approximately 20% of children will, at some stage 

require additional help and that whatever help necessary, should be provided within 

the child’s school.   
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3.  Admission Arrangements 
 

a) The admission arrangements with respect to the majority of pupils with 

special educational needs and/or disabilities are consistent with the school’s 

general arrangements for all other pupils 
 

b) Children with a completed statement of special educational needs will have a 

separate process.  The EA will discuss with the parent a suitable pre-

school/primary school placement for their child. This is in line with legislation. 
 

 

4,  Special Facilities 
 

Accessibility 

 

Physical access 
 

 The school has been adapted for children with visual impairment by marking 

the stairs/outdoor steps with bright/contrast edging; 

 The school has a modified classroom ceiling for hearing impairment  (P 3); 

 The school has wheelchair access to several areas of the building; 

 There are two disabled toilets in the school; 

 The school, in conjunction with EA will make reasonable adjustments to suit 

any disability; 

 

Access to the Curriculum 
 

As far as possible, special educational provision is made in classroom settings, where 

children will experience learning across the breadth of the curriculum in whole class 

groupings, ability groups, mixed ability groups, withdrawal groups and through 

individual teaching.  Children with specific learning difficulties (Dyslexia) have access 

to; 
 

 Interactive whiteboards in every classroom  

 Appropriately tinted overlays, reading rulers and monitor overlays for use in 

school and/or at home. Tinted exercise books for class and home activities 

 

Reasonable adjustments 
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Some provision may take the form of additional support in the mainstream 

classroom, or through the withdrawal of pupils from mainstream classes for 

specialist tuition.  When this happens, support staff work closely with class teachers, 

following an agreed programme of work. 

5.   Arrangements for Co-ordinating Provision 

 

SEN provision is the overall responsibility of the Board of Governors and Principal. In 

order to facilitate the practical day to day running of the provision the Board of 

Governors have delegated responsibility for pupils with special educational needs to 

the school’s SENco. Mrs J Dunlop. 

 

The Role of the School Governors; 

 

The Education (NI) Order 1996 outlines, ‘The Board of Governors of a grant aided 

school shall determine and keep under review its policy, in relation to the provision 

of education for children with special education needs.’ 

 

The Board of Governors have statutory responsibilities outlined in the Special Needs 

Code of Practice and should; 

 

 determine and keep under review the school policy in relation to the 

provision of education for children with special educational needs on an 

annual basis; 

 report annually to parents on the steps taken to implement the school’s 

Inclusion Policy; 

 have regard to its policy in carrying out its functions; 

 ensure that all pupils are encouraged to participate in the activities of the 

school. 

 

The Role of the Principal; 

 

The principal has responsibility for the day to day management of all the school’s 

work including SEN/disability issues. The principal should; 

 keep the Board of Governors informed about SEN issues; 

 work in close partnership with the school’s SENco; 

 delegate and monitor the SEN budget. 

 

 

The Role of the Senior Leadership Team; (SLT) 
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The SENCO is a member of the Senior Leadership Team and has responsibility for 

overseeing special educational provision and ensuring that the structures within the 

school function effectively and reports this to the Senior Leadership Team. 

 

 

The Role of the Special Needs Co-ordinator; (SENCO) 

  

The SENco is responsible for; 

 

a) Adhering to the requirements of the current Code of Practice. 

b) Incorporating where necessary the SENDO legislation, in order to strengthen the 

rights of children with special educational needs/disabilities to be educated in a 

mainstream school. 

c) Overseeing and co-ordinating all aspects of inclusion and special educational needs 

throughout the school. 

d) Advising and reporting to the Board of Governors, the Principal and Senior 

Leadership Team on the development, co-ordination and implementation of a 

whole school policy on Inclusion and Special Educational Needs. 

e) Liaising with various teachers who will teach children with SEN or disabilities. 

f) Helping to identify children with special educational needs. 

g) Providing support and advice to colleagues to ensure effective teaching and 

learning support. 

h) Maintaining a Special Educational Needs Register and individual files on pupils with 

SEN. 

i) Maintaining a Disability Register for children who have a disability but are not 

required to be on the Special Needs Register.  

j) Overseeing pupils who follow a Pupil Action Plan (PAP), but who are not registered 

formally on the SEN Register. 

k) Liaising with colleagues and other professionals in drawing up Individual Education 

Plans (IEP). 

l) Formulating an Accessibility Plan for children with disabilities who do not require 

an IEP to meet their needs. 

m) Meeting the SEN/Inclusion In-Service Training requirements of the staff and 

contributing to their training. 

n) Liaising with teachers, pupils, parents and support agencies. 

o) Reviewing and evaluating the effectiveness of the school SEN/Inclusion policy on 

an annual basis. 

p) Completing diagnostic testing to identify areas of need. 

q) Providing and adequately utilising a range of resources to meet the needs of 

individual children. 
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r) Meeting at least twice a year with parents to discuss the needs of individual 

children with SEN, who receive additional learning support.  

s) Developing an effective system of monitoring, assessing, recording and evaluating 

progress and test results. 

t) Organising Annual Review meetings with support from the Principal, specialists 

and parents. 

u) Co-ordinating the SEN Team of teaching staff and classroom assistants who 

support pupils with learning/motor co-ordination/behaviour difficulties. 

v) Acting as the Key School Contact for RISE(NI)and co-ordinating all intervention 

programmes within school. 

w) Maintaining links with outside agencies and professionals who have responsibilities 

towards pupils with special educational needs (Psychologist, EA support, Inclusion 

and Diversity advisors, Behavioural Support Team, Speech Therapists , Literacy 

Support Service (EA), RISE (NI), Autism Advisory and Intervention Service and Early 

Years Intervention Service. 

x) Monitoring journals kept by SEN Classroom Assistants twice per term. 

y) Organising additional learning support for children with a Statement of Special 

Educational Needs. 

z) Timetabling appropriate levels of withdrawal and in-class support for children at 

Stage 2 and above on the SEN Register in Literacy and/or Numeracy and/or Social 

Skills. 

aa) Liaising with Learning Support Assistants and SEN teaching staff about specific 

strategies/resources for individual children. 

 

 

The Role of the Class Teacher 

 

The class teacher has a responsibility to; 

 

 Retain overall responsibility for the children in his/her class who have SEN or 

disabilities; 

 Gather information through observation and assessment to identify pupil 

strengths and barriers to learning; 

 Work in conjunction with the SENCO to identify pupils with SEN; 

 Maintain and implement appropriate Individual Education Plans (IEP) for 

children who are on stages 1-5 of the Special Needs Register;  

 Ensure that work is appropriately differentiated; 

 Participate and contribute to review regarding a pupil’s progress; 

 Maintain close contact with parents to ensure maximum provision; 

 Be aware of current SEN and Disability Legislation. 
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The Role of the Classroom Assistant (CA) 

 

Where a Classroom Assistant (CA) is employed in a general support role, he/she has 

a responsibility to; 

 

 Provide in-class pupil support under the direction of the class teacher; 

 Undertake supervision of pupils e.g. in the playground and during transfer 

from one class to another, on educational visits and in transit to and from 

school transport; 

 Assist with class work preparation and classroom organisation, e.g. 

photocopying, record keeping and wall displays; 

 Avail, where appropriate, of training opportunities through the EA and 

RISE(NI). 

 

Where the CA is employed to support an individual pupil who has a Statement of 

Special Needs, he/she has a responsibility to; 

 

 Provide in-class pupil support under the direction of a class or subject 

teacher; 

 Oversee the safety and well-being of the pupil at all times; 

 Assist the pupil in organising his/her materials and equipment and moving 

about the school (as appropriate); 

 Liaise regularly with class teacher, SENCO and where appropriate, specialists 

to ensure that resources and levels of support are appropriate to the child’s 

needs; 

 Maintain a journal providing evidence of progress and achievements, as well 

as giving evidence of areas of learning and/or behaviour needs. 

 

 

 

 

The Role of Pupils 

 

Where possible the pupils should be able to 
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 contribute to the assessment of their needs through the use of  ‘Assessment 

for Learning’ strategies; 

 work towards agreed targets; 

 contribute to Annual reviews and the Transition Process in Year 7. 

 

 

 

The Role of Parents/Carers 

It is essential that parents inform the school of any specific identified needs as early 

as possible on entry to school. It is the school’s responsibility to inform parents when 

considering placing the child’s name on the SEN register and invite them to meet 

with staff to discuss their child’s needs. 

 

Parents should 

 attend planning and review meetings; 

 inform staff of any initial concerns they may have in relation to SEN disability; 

 inform staff of any changes in circumstances; 

 support targets on Individual Education Plans. 

 

 

 

5.1 Identification and Assessment of SEN 

 

 ‘It is vitally important that children with SEN are identified as early as possible and 

that an awareness of their possible difficulties is clearly communicated between all 

of the professionals involved with their development.’ (Code of Practice, 1998 

paragraph 14). 

 

Assessment by the class teacher is the first step.   

 

a) Background information – social and family background liaisons with nursery 

schools, previous schools, parental expectation, sibling attendance records 

etc; 

b) Observation of behaviour and performance in class.  Is he/she hyperactive, 

does he/she produce a recognisable work output, can he/she concentrate for 

an acceptable time span, is he/she emotionally adjusted to the school 

routine? 

c) Language – does he/she listen and respond to instructions from the teacher? 

Does he/she use acceptable levels of speech to communicate with adults and 

children?  Does he/she listen to a story? 
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d) Physical skills – can he/she put on a coat with buttons, does he/she lack co-

ordination, balance and rhythm? 

e) Memory – can he/she repeat 3 digits, retain material taught from day to day? 

f) Annual screening tests from P3– P7;     Progress Through Mathematics   7-11  

                                                                             Progress Through English             7-11 

          CAT in P4 and P6 

 

The class teacher is responsible for this on going observation, but he/she can 

consult with the Special Needs Co-ordinator for advice and help in planning 

appropriate programmes of work.  Records of all such approaches should be kept 

as this may be useful to both parents and external agencies. 

 

Further assessments in Literacy and Numeracy are carried out by the SENCO and 

parents are informed of the outcome.  If deemed necessary, external specialists 

such as a G.P. a Speech Therapist, the RISE(NI) Team or an Educational 

Psychologist are consulted, resulting in assessment or referral for formal 

assessment. 

 

 

 

 

 

 

 

5.2 RECORD KEEPING 

 

The Attainment Targets, Programmes of Study and Assessment Tasks will identify 

children with SEN.  However, a more detailed profile may be needed for each 

child with special educational needs. 

Record keeping will be in accordance with GDPR regulations. 

 

This would include; 

 

a) Background information. 

b) Detailed diagnostic assessments. 

c) Samples of children’s work. 

d) Details of attitudes to learning situations. 

e) Details of support given. 

f) Details of meetings with parents/outside agencies. 

 

These records will; 
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 Enable the class teacher to plan appropriate and achievable targets for 

learning and/or behaviour; 

 Provide information to the Principal to enable her to make an overall 

evaluation of the pupil’s work; 

 Indicate what resources were used at various stages of schooling; 

 Provide information to parents and teachers. 

 

5.3 ALLOCATION OF RESOURCES  

 

The Board of Governors Annual Report includes information about the School’s 

Inclusion/SEN Policy. 

 

The SENCO is responsible for a range of specific resources e.g. additional/alternative 

reading schemes, Literacy materials, practical apparatus, which every teacher has 

access to, when required.  These resources are reviewed and supplemented 

annually. 

 

Special provision is the responsibility of all class teachers and in an attempt to 

facilitate appropriate and effective special needs provision, class teachers undertake 

regular pupil observations and liaisons with the SENCO. 

 

SEN withdrawal group tuition in Literacy, Numeracy and/or social skills is provided by 

the SENCO for children in Primary 2-7 on a small group/individual basis.   

Enhanced Learning Opportunities in Literacy and Numeracy are also available for 

children in P4-P7 who have standardised test scores within Stanines 8 or 9.    In 

keeping with current legislation, in-class support for SEN children is provided when 

appropriate by the SENCO/CA. 

Progress Programmes are available for pupils identified as underachieving in Literacy 

and/or Numeracy, this support is currently offered in P4 to P6. 

 

 

 

 

 

6.   Structure of Special Educational Provision 

 

In Londonderry Primary School, we follow the five stage approach as set out in The 

Code of Practice (DE, 1998). This approach recognises that there is a continuum of 

Special Educational Needs and that the requirements of the majority of pupils with 

SEN lie at Stages 1,2 or 3 of the Code of Practice. This means that their needs are 
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met by the school with the help of outside agencies and/or specialists as required. In 

most cases, any movement through the 5 Stage process will occur in a linear fashion. 

However, in exceptional circumstances, pupils may demonstrate such significant or 

unforeseen difficulties that with multi-professional and parental agreement a move 

to a further stage is necessary immediately. 

 

 

 

Initial concern  

                      Class teacher/SENCO       -     Pupil Action Plan (PAP) 

Stage 1          Class Teacher/SENCO     -     Individual Education Plan (IEP) 

Stage 2          SENCO/Class Teacher     -     IEP 

Stage 3          SENCO/Class Teacher/    -     IEP 

                      External Agencies 

Stage 4          Statutory Assessment       -     IEP 

Stage 5          Statement Issued               -    IEP 

 

 

Pupil Action Plan (PAP) 

 

Prior to a child’s name being formally registered at Stage 1 on the school’s SEN 

Register, the pupil may benefit from identified areas of need being targeted and 

addressed through the use of appropriate practical in-class strategies.  These areas 

of need are identified by the class teacher, discussed with the SENCO and agreed 

with the child’s parents and recorded on a Pupil Action Plan (See Appendix 1 for 

details). 

 

At the next parent interviews the PAP is reviewed with the SENCO and parents and 

future provision is agreed.  This can take the form of a second PAP, or the PAP is no 

longer needed, or the child’s needs require formal referral to Stage 1 of the Code of 

Practice. 

 

 

Individual Education Plans (IEP) 

 

The IEP will be reviewed on three occasions throughout the year and the outcomes 

will be recorded.    

 

All stages of provision feature success criteria, a structure of targets, strategies and 

programmes of work to address identified needs, together with records of the 
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provision and the outcomes of review.  Parents are consulted at each stage and 

encouraged to support their children’s learning where appropriate. 

Review of provision at Stages 1-4 is normally carried out by the class teacher/SENCO.   

  

Statements of Special Education Need are reviewed annually by the Principal, the 

SENCO and the class teacher, in consultation with parents, the EA and other 

agencies.   

 

 

Stage 1 (Identify Need) 

 

Pupils who have been identified as having special educational needs will in the first 

instance be placed on the Special Needs Register and the class teacher, with the 

assistance of the SENCO will draw up an Individual Education Plan (IEP) receive 

special help from the class teacher within the normal classroom setting for a defined 

period (8 weeks) Parents will be invited to discuss this plan.  At the end of this period 

the child’s progress will be reviewed with parental involvement and the child will 

either; 

 Be removed from the SEN Register (Provision no longer needed); 

 Have a further IEP at stage 1 for monitoring purposes 

      or 

 Move to stage 2 levels of provision. 

 

 

Stage 2  (In School Provision) 

 

At stage 2 the SENCO and class teacher review all available information and recent 

progress/test results and draws up an IEP which is tailored to meet the needs of the 

individual .  Where appropriate to the child’s needs, additional SEN provision is 

provided on a weekly basis by the SENCO in the form of withdrawal support.   In 

relation to a child presenting with behaviour difficulties (SEBD) the teacher and 

SENCO are responsible for formulating a Behaviour Plan /Risk assessment in 

accordance with EA advice.  The IEP and/or Behaviour Plan (See Appendix 2 for 

details) is implemented and then reviewed.  After the review the child may; 

 Continue at Stage 2 with a revised Individual Education plan (IEP); 

 Revert to Stage 1 provided that all IEP targets have been achieved and 

progress is evident from follow-up tests; 

 Move to Stage 3 due to increased levels of need. 

 

 

Stage 3 (Involve outside agencies) 
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If review of a Stage 2 IEP indicates that the provision is not addressing the level of 

need, the school, by agreement with the parents, may ask for help and assessment 

from services outside school, such as RISE(NI), the Educational Psychology Service, 

Autism Advisory and Intervention Service, or other support agencies such as EA 

behaviour support team, or RISE(NI).  A revised IEP will be drawn up with the co-

operation of the external specialists and implemented for a pre-determined period 

of time. 

 

At the next parent interviews the child’s IEP will be reviewed and discussed with 

his/her parents and the child may; 

 

 Remain at Stage 3 SENCO, class teacher and support services draw up a 

revised IEP; 

 Be referred to the Educational Psychologist for referral for support; 

 Pending on the outcome of the assessments carried out by the Educational; 

Psychologist, appropriate outreach provision is granted for either 

behavioural, speech and language or specific learning difficulties (Dyslexia); 

 As a result of psychological assessment, the Educational Psychologist 

recommends a request for Statutory Assessment (Stage 4). 

 

Stage 4 (EA Assessment) 

 

If strategies employed at Stage 3 have not been sufficient to meet the pupil’s needs, 

the school, by agreement with the parents, may ask the EA to make a statutory 

assessment.  The EA considers the need for a statutory assessment and, if 

appropriate, makes a multi-disciplinary assessment. 

 

Stage 5 (Statement) 

 

If, having considered the advice received from a statutory assessment, the EA is 

satisfied that the child’s needs cannot be reasonably met within the resources 

normally available in mainstream schools it may make a Statement of Special 

Educational Needs and arrange, monitor and review appropriate provision annually 

through an annual review meeting. 

 

The annual review will; 

 gauge the child’s progress towards meeting the objectives specified in the 

statement; 

 review the special provision made for the child, including placement and 

 consider the appropriateness of maintaining the statement. 
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6.1 Enhanced Learning Support 

 

Londonderry Primary School is committed to ensuring that every learner fulfils 

his/her full potential at each stage of their development and to this end, the Board 

of Governors has provided the opportunity for enhanced learning support for high 

ability children, for this academic year (2019/20) 

 

“Strategy appears targeted at specific areas/groups to narrow academic and gender 

gaps.  Concern is that this could be at the expense of more able pupils.  A system 

must be in place, which stretches the academically able, as well as targets support 

where it is needed most.”  

 

From;  Results of Equality Impact Assessment. 

             Literacy and Numeracy Strategy 

             Department of Education (2011) 

 

In light of this, Londonderry Primary School will provide enhanced learning support 

for Primary 4- 7 children, who have achieved Stanine 8 or 9 in Literacy and/or 

Numeracy in accordance with Standardised test results from May 2017.   

 

The SENco will be responsible for the organisation and delivery of appropriate 

programmes of enriched learning, which aim to extend and enrich a variety of 

Literacy and Numeracy opportunities for these pupils over the next academic year. 

 

6.2 Progress Programmes 

 

Commencing in September 2019 the SENCo withdraws pupils in Literacy and/or 

Numeracy who are not meeting their potential. This is determined by comparing PTE 

and/or PTM scores with CAT4 results.  

Pupils are eligible if they meet the following criteria: 

 Pupils have a standardised score which is less than 100 in PTE and/or 

PTM  
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 Pupils are not already receiving SEN support from the SENCo 

 Pupils have a gap of ten points or more between their standardised 

scores and their CAT4 result. 

 

 

 

The SENCo will be responsible for the organisation and delivery of appropriate 

programmes which target specific areas of need for the individual children.  

 

6.3 English as an Additional Language (EAL) 

 

Pupils whose first language is not English will not necessarily be placed on the Special 

Needs Register.  A specialist teacher will provide advice if necessary, for staff 

working with children who are learning English as an additional language.  If learning 

difficulties arise, the SENCO will gather information from the class teacher, parents 

and diagnostic test results to ascertain the need for the child to be placed on the SEN 

Register 

 

 

6.4  Dispute Avoidance and Resolution Service (DARS) 

  

The Dispute Avoidance and Resolution Service (DARS), Global Mediation provides an 

independent, confidential and informal service.  This service came into operation on 

1st September 2005 as a result of the implementation of the Special Educational 

Needs and Disability Order (Northern Ireland) 2005 (SENDO) and will only by 

involved in issues relating to a child’s Special Educational Needs. 

 

Parents can also lodge an appeal to the Special Educational Needs and Disability 

Tribunal (SENDIST). 

 

6.5 Partnership with Parents 

 

The partnership between parents and school is paramount when working with 

children who have Special Educational Needs. 

 

SENDO (2005) Article9 Section 8 states that schools, in addressing the needs of a 

pupil with SEND, have a duty to inform the parent where special educational 

provision is made. 
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Ongoing collaboration between the school, the parents and the necessary outside 

agencies is an evolving process. The child learns best when all three partners are 

working together in harmony. 

 

At all stages during a child’s time on the Special Needs Register, clear lines of 

communication between the school and the parents will be upheld, to ensure that 

parents are aware of their role of responsibility towards their children.  Good levels 

of liaison with parents also allows for potential problems to be addressed sooner 

rather than later. 

 

 

The SENCO aims to; 

 

 Establish a mutually supportive relationship with the family; 

 Provide an opportunity to become aware of the child’s home background 

(where appropriate); 

 Gather additional information about the child’s learning difficulties/disability; 

 Advise parents on ways in which they can help their child e.g. paired reading 

or appropriate strategies for support in Numeracy and Literacy; 

 Inform parents of the appropriate support services which may be relevant to 

meeting their child’s needs; 

 Pass information to parents through interviews when necessary. 

 

 

6.6 Links with other schools 

 

We have numerous strong links with other schools in the locality. The importance of 

these are recognised not just in terms of sharing best practice through SEN cluster 

meetings but also in supporting pupils transitioning between and across educational 

phases. 

 

 

Transition Arrangements Pre-School – Year 1 

 year 1 teachers liaise with feeder settings; 

 copies of appropriate documentation are shared; 

 all parents are offered an opportunity to share any SEN concerns/information 

in relation to their child and to meet with the class teacher; 

 Pupils with an ASD diagnosis receive an information pack to familiarise 

themselves with their P1 teacher and classroom 
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Cross-Phase Transition Arrangements – Year 7 to Post-primary 

The school has links with its numerous post-primary schools. In order to support 

children with SEN with the move to post-primary education: 

 copies of appropriate records are made available to the SENco of receiving 

school; 

 where possible, the SENco will communicate with the SENco of the receiving 

school. 

 

 

 

 

Inter-phase Transition – Years 1-7 

As part of good practice and to ensure continuity for children involved, the SENCo 

and Principal will implement the following: 

 for children transferring to Londonderry Primary School, relevant records and 

information will be requested from the previous school while allowing the 

child time to settle and adjust to his/her new environment; 

 for children transferring from Londonderry Primary School, copies of 

appropriate records will be made available following discussion with or at the 

request of the Principal/SENCo of the receiving school. 

 

 

 

6.7 Liaison with External Agencies 

 

Advice and support is gained from a variety of sources;  

 

 Speech Therapists 

 Literacy Support Team 

 Educational Psychologist 

 Autism Advisory and Support Service 

 Behavioural Support Team 

 RISE(NI) 

 Speech and Language Intervention Service 

 Early Years Intervention Service 

 The Dispute Avoidance and Resolution Service (DARS), Global Mediation  

 Special Educational Needs and Disability Tribunal (SENDIST). 

 

 

Londonderry Primary is involved in numerous partnerships such as: 
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 Social Services 

 Educational Welfare (EWO) 

 Family Support Panel (Barnardos) 

 Scrabo Children’s Centre 

 Child and Family Consultation Service 

 Family Works (Counselling Service) 

 Child and Adolescent Mental Health Service  (CAMHS) 

 

 

 

How a parent can inform us about concerns. 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

I have a concern about my child 

I can talk to my child’s class teacher or Mrs 

Dunlop (SENCO). 

If I am still concerned, I can talk to the 

Principal, Mrs Wallace or Vice Principal 

Mrs Sayers. 

If I am still concerned, I can talk/write to the  

Chairman of the Board of Governors,  

Mr S. Doherty. 
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7. Monitoring and Evaluating the Policy 

 

 

This is a draft policy and once adopted by the Board of Governors, will be reviewed 

annually.  

 

(Next review date: January 2021) 

 

 

 


