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Approaches to Learning and Teaching 

Children learn best when learning is interactive, practical and enjoyable.  When 

teachers make use of a wide range of teaching methods, balancing whole class, 

group and individual activities children are engaged in effective learning. 

In the Foundation Stage our children experience much of their learning through well 

planned and challenging play.  This self-initiated play helps children to understand 

and learn about themselves and their surroundings.   

We ensure pupils are motivated by providing opportunities for them to make choices 

and decisions about their learning and use their ideas and interests as starting points 

for learning activities or for pursuing a topic in more depth. 

We ensure that children: 

 Have secure relationships with peers and adults in a positively affirming 

environment which supports their emotional development and which is 

sensitive to their growing self-esteem and self-confidence; 

 Have opportunities to be actively involved in practical, challenging play-based 

learning in a stimulating environment, which takes account of their 

developmental stage/needs (including those with Additional Learning Needs 

(ALN) and Gifted/Talented children) and their own interests / experiences; 

 Have opportunities to initiate play which capitalises on intrinsic motivation and 

natural curiosity; 

 Have choice and exercise autonomy and independence in their learning, and 

where they are supported in taking risks in their efforts to succeed; 

 Are given equality of opportunity to learn in a variety of ways and in different 

social groupings; 

 Are actively involved in planning, carrying out and reflecting on their work; 

 Are supported by trained, enthusiastic and committed professionals who work 

in partnership with parents and carers and where appropriate, professionals in 

other fields, to ensure that all achieve their full potential. 

Intrinsic to this is our recognition of the importance of process based learning, as 

opposed to product based, outcome driven learning, with observation based 

assessment, carried out in an unobtrusive way, as an ongoing and integral part of 

the learning and teaching process. 
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In order to develop children’s skills and capabilities across the whole curriculum, 

we will provide frequent opportunities for pupils to think and do for themselves.  

To help foster good thinking habits and develop more independent learners, 

teachers will utilise a ‘Plan, Do, Review’ process, which integrates and fosters 

children’s skills and capabilities. 

PLAN 

-  Clarifying tasks; 

- Generating ideas; 

- Designing ways of approaching tasks or problems. 

DO 

- Finding and analysing relevant information; 

- Creating, trialling or testing out possible solutions; 

- Making decisions; 

- Drawing conclusions; 

- Presenting ideas, opinions or outcomes. 

REVIEW 

- Evaluating progress throughout and making improvements when necessary; 

- Reflecting on their thinking and the learning; 

- Transferring thinking and learning to other contexts. 
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Planning 

Children learn best when learning is connected.  The curriculum is set up under 6 

Areas of Learning, but through our teaching we ensure integration is encouraged to 

help the children better understand the links between the different aspects of 

learning. 

In our Foundation Stage teachers have considerable flexibility to interpret the Areas 

of Learning to suit the needs, interests and abilities of the children in Londonderry 

Primary School.  Throughout the Foundation Stage, teacher observations will ensure 

that; 

- Teaching builds from where the children are; 

- Children’s needs and interests lead their learning; 

- Appropriate support can be given to those children who require it; 

- Children are motivated and their learning challenged; 

- Children have high expectations of themselves; 

- Information can be shared with parents; 

 

At Key Stages 1 and 2 teachers seek to build on children’s earlier learning.  In order 

to ensure effective teaching and learning we have established clear and concise 

plans which are stimulating and reflect the requirements of the Northern Ireland 

Curriculum. 

These plans are continually monitored and evaluated to ensure pupil learning is 

maximised. 

Long Term Planning 

We have established Lines of Progression in each subject from Primary 1 to Primary 

7.  These are reviewed every 2 / 3 years to take account of curriculum changes.  

These Lines of Progression are broad and balanced. 

Medium Term Planning 

Each year group delivers the curriculum through a topic theme approach.  These 

themes in the Foundation Stage are 4 weekly in P1 and 8 weekly in P2 and are 

reviewed after each 4 / 8 weekly period. In Key Stages 1 and 2 these themes are 8 

weekly and are married in with 8 weekly discrete subject planners.  These plans are 

reviewed after each 8 weekly period by the teachers taking into account pupil 

feedback on content and teaching methods.  
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Short Term Planning 

Each class teacher plans weekly for their class.  This planning should; 

 Show the Learning Intentions; 

 Show differentiated tasks; 

 Indicate what the classroom assistant will do; 

 Show how ICT will be incorporated into the different areas; 

 

Please see your year group partner for your 8 weekly planners and all Lines of 

Progression can be found in the C2k Central Resource Area. 
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Effective Learning 

We acknowledge that people learn in many different ways and we recognise the 

need to develop strategies that allow all children to learn in ways that best suit them.  

We take into account the many different forms of intelligence and learning styles 

when planning teaching and learning. 

 

We offer opportunities for children to learn in different ways including: 

 Investigation and 
problem solving 

 Whole class work  Watching television 
and responding to 
musical or tape 
recorded material 

 Research and 
finding out 

 questioning  debates, role plays 
and oral 
presentations 

 group work  use of the computer  designing and 
making things 

 pair work  fieldwork and visits 
to places of 
educational interest 

 participation in 
physical activities 

 independent work  creative activities  reflecting on what 
has been learnt 

 outdoor play  structured play  free play 

 

Children are encouraged to take responsibility for their own learning, to be involved 

as far as possible in reviewing the way they learn and to reflect on how they learn, 

what helps them learn and what makes it difficult for them to learn.  Self review and 

peer review strategies are used, as well as planned plenary at the end of lessons / 

topics to review the key learning objectives and to assess the level of understanding. 

 

Further information on Pupil Learning Styles can be found in Appendix 1 
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Effective Teaching 

Our teaching is aimed at motivating pupils and building on their skills, knowledge and 

understanding of the curriculum.  We use 8 weekly topic planners and subject plans 

based on the Northern Ireland curriculum to guide our teaching.  These plans set out 

the statutory learning intentions for the pupils and gives details of what is to be 

taught to each year group. 

We believe children learn effectively when their teacher provides: 

 

 thorough 
preparation; 

 

 an atmosphere 
where children are 
prepared to take 
risks; 

 

 lessons where 
children’s previous 
learning and 
interests are built  
upon, through 
purposeful 
application of 
knowledge to 
different situations; 

 shared learning 
intentions which are 
understood by the 
pupils; 

 innovative teaching;  opportunities to 
review and reflect 
on their learning; 

 clear expectations 
of what pupils are 
expected to achieve 
by the end of the 
lesson; 

 appropriate pace to 
the lesson; 

 thinking time before 
answering 
questions; 

 open ended, 
thought provoking, 
challenging 
questions; 

 lessons where 
understanding is 
developed through 
active, practical and 
first hand 
experiences, 
involving individual 
and collaborative 
talk, exploration, 
questioning, 
prediction and 
investigation; 

 developmental 
feedback and 
constructive 
comments ; 

 support for the 
learning of pupils 
with differing 
abilities; 

 a planned 
programme of 
educational visits to 
reinforce and 
stimulate learning; 
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We base our class teaching on our knowledge of the children’s level of attainment.  

Our prime focus is to develop further their skills and knowledge.  We strive to ensure 

that all tasks set are appropriate to each child’s level of ability.  When planning work 

for children with an ALN we give due regard to information and targets contained in 

the children’s Individual Education Plans (IEPs) or Pupil Action Plan (PAP).  We 

have high expectations of all children, and believe that all children should be 

included in the full range of educational opportunities and that their work should be of 

the highest possible standard. 

All teachers try hard to establish positive working relationships with the children that 

they are teaching.  We treat them fairly and give them equal opportunity to take part 

in class activities.  All teachers follow school policy with regard to discipline and 

positive behaviour strategies.  We praise and reward children for good effort and, by 

doing so, help to build positive attitudes towards school and learning in general.  We 

insist on good behaviour at all times.   

Learning Assistants and other adult helpers are deployed in a variety of ways.  

Sometimes they work with individual children and sometimes they work with small 

groups. 

All teachers reflect on their strengths and areas for improvement and plan their 

professional development accordingly.  We do all we can to support teachers in 

order to enhance their skills, so that they can continually improve their practice. 

 

Details of Effective Grouping Strategies and Effective Questioning can be 

found in Appendix 2. 

 

Please refer to the CCEA Curriculum documentation in regards to Effective 

Teaching Methods and Learning 

 

Please refer to our Positive Discipline Policy, Homework Policy and 

Foundation Play Policy to help to further your understanding of how to ensure 

effective teaching and learning. 

 

Subject policies and schemes can be found in the C2k Central Resource Area 

– or speak to the relevant co-ordinator for support in each area. 

 

 



Teaching and Learning Policy 

 

     

Differentiation 

Differentiation accommodates the needs of individual learners in our school.  It 

allows teachers to ensure pupils make progress in relation to their capabilities. 

Differentiation takes account of assessment results and teacher judgement.  

Teachers use this information to make adjustments to learning tasks / activities and 

their teaching methods to accommodate all within their class. 

Differentiation might be achieved: 

 by TASK: 

Students work in a variety of ways with their different strengths and aptitudes 

therefore requiring a range of tasks which span the spectrum of abilities. 

 by RESOURCE: 

Activities which involve resources available to extend the more able, as well 

as supporting ALN pupils. Consideration will be given to – layout, design and 

graphics on worksheets, easily accessible resources, training pupils to use 

resources independently, a variety of mediums e.g. marker pens, poster 

papers, whiteboards.  

 by RESPONSE: 

Written comments on work will take account of pupil ability and wording of 

questions and instructions will vary from pupil to pupil. 

 by OUTCOME: 

Teachers will consider the outcomes of tasks set taking into account pupil 

ability – especially if the task is a common un-differentiated piece of work. 

 by GROUP: 

Teachers group pupils for various reasons.  Pupils may belong to semi-

permanent groups within larger teaching groups.  Pupils may not necessarily 

be told how they are grouped.  These groups may be streamed, mixed ability 

etc depending on the nature of the task. 

 by SUPPORT: 

Some students inevitably need greater support than others.  Teachers will 

endeavour to ensure all pupils are supported due to their needs either 

personally or through the utilisation of a Learning Assistant.  Learning 

Assistants can be utilised as the teacher deems necessary either to support 

an individual pupil, a small target group or the rest of the class if the teacher is 
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supporting an individual or target group.  In Key Stage 2 the use of peer 

support may be used if appropriate. 

Individual Education Plans or Pupil Action Plans may also be put in place by 

the class teacher to support pupils with Additional Learning Needs (ALN). 

These strategies adapt teaching to the potential and needs of each individual, from 

the gifted and talented to those with an ALN and as a result create a culture of 

respect for others and their learning. 

Planning for Differentiation information can be found in Appendix 3 

 

See our Special Needs & Inclusion Policy for more information 
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Assessment 

Assessment exists to help the teacher to help the child.  It ensures more effective 

teaching by providing the evidence for closer matching of tasks to the pupil’s needs.  

It assists the children by providing them with an indication of what stage they have 

reached in the learning process.  It helps teachers to identify future planning and 

teaching strategies.   

Details of our assessment arrangements can be found in our Assessment Policy. 

We employ a range of Assessment for Learning strategies throughout the school to 

link assessment to better teaching and learning.  These include: 

 Sharing Learning Intentions (WALT) 

 Setting marking criteria / expectations (WILF) 

 Peer Assessment 

 Self Assessment 

 Constructive Feedback (2 stars and a wish) 

 

These strategies are utilised throughout the school where appropriate. 

See our Assessment Policy for more information 
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Learning Environment / Displays 

We believe that a positive learning environment is necessary to promote learning 

and that displays should support and celebrate this learning. 

 

This may be achieved in a variety of ways: 

Engaging Pupils in Learning – ownership of ways: 

 Interactive displays  Exciting ideas 

 Asking questions  Fresh /relevant to current topics 

and themes 

 Success criteria   Colourful  

 

Enabling Learning to Take Place 

 Word lists  White boards 

 Connectives   Access to basic resources – 

rulers, scissors, glue etc 

 Number lines  Number squares 

 Timelines   Table squares 

 Clocks  High frequency words 

 Place value cards  Practical phonic resources 

 

 

Keeping What is Learnt in Mind 

 Key ideas  WILF (2 Stars and a Wish) 

 Word lists  Flip Charts 

 Learning Intentions  Mind maps / links 
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Celebrating Success 

 Displaying good work (also in 

corridors) 

 Exemplar materials 

 Achievements  Pupil’s photos (check permission) 

 Class Reward Charts  Individual Target Charts 

 

Raising Expectations 

 Setting targets  Aims 

 WILF  Class / group targets 

 Agreed class rules  Noise level ‘meter’ / Traffic lights 

 Extension activities available  Practical challenges / activities 

available 

 

Clarifying Routines 

 Timetables  Visual activity cues 

 Access to resources labelled  Signs  

 

 

Encouraging Independence 

 Self registration charts  Word banks, dictionaries, 

thesaurus 

 Access to resources  Class responsibilities, rotas, 

monitors 

 Strategies for self help  Self registration for dinners or 

packed lunch 
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Using ICT to Enhance Teaching and Learning 

Information and Communications Technology has the potential to transform and 

enrich pupils’ learning experiences and environments. 

Our teaching is supported through the use of ICT resources / mediums in order to 

enrich learning experiences.  

All children have access to a dedicated Computer Suite. 

Through the use of: 

 Interactive whiteboards  Power point presentations 

 DVD / Videos  Websites  

 Learning NI interactive activities  C2k software 

 Jolly Phonics scheme  Nelson Handwriting scheme 

 BeeBots / Probots  Roamer 

 Ipads  digital cameras 

 

Across the curriculum, at a level appropriate to their ability, pupils will be given the 

opportunities to: 

 Explore 

 Express 

 Exchange 

 Evaluate 

 Exhibit 

Our use of ICT is progressive and we continually assess pupil ability in Using ICT 

using CCEA statutory guidance. 

See our Using ICT Policy and scheme for more information 
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Appendix 1    Pupil Learning Styles 

By discovering how pupils learn, teachers can provide opportunities for pupils to capitalise 

on their learning. 

There are 3 main types of learner; 

 Visual Learners 

 Auditory Learners 

 Kinaesthetic Learners 

To teach visual learners 

 Ensure that they can easily see your body language and facial expressions. 

 Use visual displays, diagrams, illustrated textbooks, interactive whiteboards, videos / 

DVDs, handouts and flipcharts. 

 Give them time to take detailed notes so they can absorb information. 

To teach auditory learners 

 Read information aloud. 

 Discuss topics, talk things through and listen to what others have to say. 

 Try to incorporate group and discussion work. 

 Consider how you use speech, as auditory learners interpret the underlying 

meanings through listening to tone of voice, pitch and speed. 

To teach kinaesthetic learners 

 Incorporate a hands-on approach. 

 Use practical activities or demonstrations. 

 Choose kinaesthetic learners to carry out demonstrations. 

The following online test can help children determine what learning style they prefer. 

http://www.pesdirect.com/lsitest2.html  

Factors Which Influence Learning Styles 

It is widely accepted that every child has a particular preference for learning in a certain 

manner.  Many learners are nevertheless quite flexible and adaptable and can usually 

accommodate to different types of learning environments and teaching styles.  Children 

with a specific difficulty, however, may find it more difficult to adapt.  For that reason, it is 

important to give some consideration to learning styles when developing resources and 

planning teaching and curricular objectives. 

http://www.pesdirect.com/lsitest2.html
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It is helpful to consider 4 dimensions which can provide some practical guidance on the 

different facets of learning that might impact on an individual’s style: 

 

Classroom Environment 

Factors within the learning environment can make a difference to the outcome of learning, 

and it is important that the pupil feels comfortable within the environment.  Factors that 

can influence the learning environment include light, design and sound. 

Metacognitive Style 

This relates to self-awareness and how knowledgeable pupils are of the processes necessary 

for effective learning, and how previous learning can be used to help with new learning.  

This is important because some pupils with specific learning difficulties are unsure of how to 

set about tackling some kinds of tasks and need a structure and guidance to get them 

started. 

Emotional Style 

This refers to how independent the pupil is in his or her learning.  Some pupils may need 

considerable support because they have a low self-esteem and emotionally are not 

confident enough to tackle some tasks – even tasks they can actually do.  For some pupils, 

certain types of tasks can be emotionally more demanding than others.  For example, 

children with dyslexia may find spelling emotionally draining, while drawing or discussion 

can give them emotional strength. 

Social Style 

This refers to pupils’ preferences for working with others, such as in group work, as opposed 

to working on their own.  Some pupils need to interact with others in order to be motivated 

to learn and to understand the task.  Others prefer to work independently and do not need 

to rely on discussion and interaction with others.  One of the key considerations is the 

composition of groups, and it is important that class groupings, or sub-groupings, are 

conducive to the learner’s style. 
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Appendix 2    Effective Questioning 

There are many ways to ask a question and some ways are better than others.  Thinking 

about the types of questions that could be asked or even preparing specific questions prior 

to teaching a lesson will often lead to more effective classroom discussions.  It is important 

to think of thoughtful questions that encourage pupils to think critically about the concept 

being learned.  In order to be successful at effectively questioning pupils, teachers must be 

aware of the type of questions they are directing to the pupils and use effective questioning 

practices. 

Suggestions for Effective Questioning 

Below is a list of different types of questions.  The questions are listed in order of their 

recommended usage.  The types of questions at or near the top should be used with more 

frequency than those at or near the bottom. 

1. Ask pupils to see out the evidence: 

 What kind of evidence did you find? 

 What makes you think that . . ? 

2. Ask pupils to explain: 

 How would you explain this? 

 What were some of the causes that led to . . ? 

3. Ask questions that relate concepts, ideas and opinions: 

 How does that compare to . . ? 

 What did other people discover or say about . . ? 

4.  Ask questions that encourage your pupils to predict: 

 What will you do next? 

 What will happen if you  . . ? 

 What could you do to prevent that? 

5. Ask pupils questions that encourage them to describe: 

 What did you do? 

 What happened? 
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 What did you observe happening? 

 

 

MAXMISE. .  .  

 

MINIMISE. . . 

 asking questions that begin with 

words like ‘What if,’ ‘Explain,’ 

‘Analyse,’ ‘Create,’ and ‘Compare and 

contrast,’ etc 

 asking questions which have a yes or 

no response and questions that 

require merely direct recall of 

definitions. 

 the amount of time you wait after 

you pose a question i.e. wait-time, in 

order to allow pupils to process the 

question in their minds. 

 calling on pupils directly after you 

pose a question and calling on a pupil 

before you even ask a question. 

 ask pupils to elaborate on their 

answers and asking pupils ‘Why?’ 

 telling a pupil their answer is wrong 

and not asking them to think of why 

it is wrong. 

 opportunities for pupils to pose 

questions amongst themselves. 

 straight lecture without pupil 

interaction. 

 providng opportunities that 

challenge pupils’ original conceptual 

understandings. 

 providing opportunities that do not 

encourage creative and critical 

thinking. 

 encouraging students to work 

through their decision making 

process, even if it brings frustration 

and makes them leave their comfort 

zone of learning. 

 giving pupils direct answers to their 

questions without allowing them to 

think  through the decision making 

process. 
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Appendix 2   Grouping Strategies 

Group work enables pupils to move more readily from receiving knowledge to generating 

knowledge.  Through talking pupils are able to personalise this knowledge and scaffold their 

thinking processes and understanding. 

Teachers will group pupils for many reasons including by interests and skills to be 

developed.  Mixed ability groupings of pupils is also valuable in supporting the participation 

of ALN pupils.  Scaffolding of participation through e.g. oral language activities and the use 

of graphic organisers, will facilitate equal participation of all students. 

When using small groups, four is the optimum size to manage pupil learning.  It allows for a 

good range of experience and individual contributions. 

Working in small groups using cooperative learning strategies, which acknowledge 

recognition of differences between pupils, allow all pupils to: 

 Think aloud, take risks, and develop deeper understandings and high order thinking 

 Become more self confident as learners 

 Develop oral skills as student input to activities is valued 

 Improve their relationships with other students and with their teacher 

 Scaffold their learning through talk and the use of cognitive and graphic organisers 

A selection of Cooperative Learning Strategies include – 

 Think Pair Share 

 Placemat and Round Robin 

 Jigsaw 

 Numbered Heads 

 PMI 

 Graphic Organisers 

 Effective Listening 

 

 

Think Pair Share 

Think Pair Share is a cognitive rehearsal structure that can be used to help pupils: 

 Recall events 

 Make a summary 

 Stimulate thinking 

 Share responses, feeling and ideas 
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1. The teacher sets a problem or asks for a response to the reading. 

2. The pupils think alone for a specified time. 

3. The pupils form pairs to discuss the problem or give responses. 

4. Some responses may be shared with the class. 

Explicit discussion about the rights and responsibilities of speakers and listeners helps to 

clarify the shared understandings of the partner discussions.  To help the pupils establish 

effective speaking and listening skills, teachers model and refer to behaviours that are 

expected when people speak and listen to each other. 

Teachers monitor the children’s interactions and draw attention to successful discussions so 

that pupils understand exactly what they need to do. 

Placemat and Round Robin 

This activity is designed to allow for each individual’s thinking, perspective and voice to be 

heard, recognised and explored. 

1. Form pupils into groups of four. 

2. Allocate one piece of A3 paper to each group. 

3. Ask each group to draw the following diagram onto the paper. 

 

 

 

 

 

 

 

4.  The outer spaces are for each pupil to write their thoughts about the topic. 

5. Conduct a Round Robin so that each pupil can share their views. 

6. The circle in the middle of the paper is to note down (by the nominated scribe) the 

common points made by each pupil. 

7. Each group then reports the common points to the class. 
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Round Robin 

Pupils give their opinions verbally around a circle or group.  Everyone contributes equally. 

Jigsaw 

This activity is characterised by pupils within a cooperative group each becoming expert on 

different aspects of one topic of study. 

1. Before presenting and teaching to the cooperative group, pupils form Expert Groups, 

made up of individuals from different cooperative groups who have been assigned 

the same topic. 

2. Together, expert partners study their topic and plan effective ways to teach 

important information when they return to their cooperative groups. 

3. One way of teaching is for the expert group to display their information on paper. 

4. Pupils return to their expert group and then take their cooperative group on a Tour 

(walk around the room) to each display. 

5. Or pupils can return to their cooperative groups and teach all members of their 

group as they are now the experts. 

Jigsaw Model 

Expert Groups 

 

 

Cooperative  

Groups 

 

Numbered Heads 

Pupils are numbered by the teacher e.g. 1 – 6 or three or four or more different kinds of 

card are handed out to the class and the pupils are grouped according to the colour of the 

card.  This is useful for organising cooperative strategies such as jigsaws. 
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PMI 

A PMI (Plus, Minus, Intriguing) is used for affective processing to talk about the pluses, 

minuses and intriguing points felt about a lesson, concept or issue. 

What I liked 
Pluses + 

 

What I didn’t like 
Minuses -  

 

What I thought was intriguing 
Questions or thoughts 

 

 

Graphic Organisers 

Concept Webs 

Concept webs encourage pupils to visually record their learning through an exploration of 

issues or topics.  The process establishes connections and helps the learner to organise 

ideas and understand relationships between different concepts, problems and ideas. 

The centre circle contains the main concept, problem or topic.  Linking ideas or solutions are 

recorded in the outer circles through the use of key words.  Lines may be added to link the 

connecting circles to each other as well as to the central circle.  Images and colours may also 

be used to enhance the concept map. 

 

 

 

 

 

 

 

 

 

 

Main Concept 

Linking Idea Linking Idea 

Linking Idea 

Main Concept 

Linking Idea 
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T Charts 

T Charts are used to examine a particular problem or issue. 

T Chart (cause and effect) 

Cause Effect 

  

  

 

T Chart (problem / solution) 

 

Problem Solution 

  

  

 

T Chart and Effective Listening 

To explore effective listening skills, ask pupils to complete a T Chart in table form.  The 

charts may be displayed and used as a reference point during classroom activities. 

 
EFFECTIVE 

 
LISTENING 

Head nodding Only one voice speaking 
 
Eye contact 

Words like yes, mmm, and that’s 
interesting to support the speaker 

Showing with my face that I’m 
interested in what the speaker is 
telling me 

 
Polite Language 

 
Concentrating 

 
Quiet voices 

 

 

 

 



Teaching and Learning Policy 

 

     

 

 

 

Y Charts 

Y Charts are an extension of T Charts 

 

 

 

 

 

 

 

 

 

Venn Diagram (comparison) 

Venn diagrams support pupils to identify similarities and differences between ideas, 

concepts or problems.  The similarities are recorded in the intersection of two circles.  The 

differences are recorded in the outer sections of the two circles. 

 

 

 

 

 

 

 

 

FEELS LIKE 

LOOKS LIKE SOUNDS LIKE 
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Learning Role Cards 

For successful small group work: 

 Organise pupils into groups of four to ensure participation 

 Deal out Role Cards for so that each pupils knows exactly what is expected of them. 

 Note that every group member must take on the role of Encourager. 

 Explicit teaching and modelling of roles are important. 

Functional Role Cards 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

ENCOURAGER AND SCRIBE 

Writes and reports group ideas; 

is not a gatekeeper 

Record all ideas 

Don’t block 

Seek clarification 

 

Write 

Write 

Write 

 

Report 

ENCOURAGER AND STORE 

KEEPER 

Locates, collects and distributes 

resources including 

informational resources like web 

pages and encyclopaedia entries 

Get all the materials for the 

entire group 

Collect worksheets from the 

teacher 

Sharpen pencils 

Tidy up 

*Allowed to leave your seat 

without teacher permission. 
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ENCOURAGER AND COP 

Reads instructions and directs 

participation 

Record all instructions 

Call for speakers 

Take Turns 

 

Call for votes 

Count votes 

 

State agreed position 

 

 

ENCOURAGER AND SPY 

Summarises findings and trades 

ideas with other groups 

 

Check up on other groups 

Trade ideas with other groups 

 

Summarise findings 

 

 

*Allowed to leave your seat 

without teacher permission. 
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Appendix 3    Differentiation 

It is important to note that there are a considerable number of strategies which a teacher 

can employ in regard to differentiation within the classroom.  All teachers differentiate on 

some level and employ several different strategies depending on pupil ability and type of 

lesson. 

As teachers become more comfortable with a range of strategies they may effectively 

employ several simultaneously. 

Below are a list of websites which teachers can research to identify differentiation strategies 

which may be suitable for their classroom and pupils. 

 

1.  How to Differentiate Instructions 

www.teach-nology.com/tutorials/teaching/differentiate/planning 

2.  Strategies for Differentiating 

http//members.shaw.ca/priscillatheroux/differentiatingstrategies.html 

3. Management of Learning and Differentiation 

www.aber.ac.uk/education-odl/DiffSEN/diflearn3.html 

4. Doing Differentiation 

www.greenfield.durham.sch.uk/differentiation.htm 

5. Identifying Gifted Pupils 

www.qca.org.uk/qca_2052.aspx  

6. Differentiated Instruction for the Gifted 

www.kidsource.com/kidsource/content/diff_instruction.html  

 

 

 

http://www.teach-nology.com/tutorials/teaching/differentiate/planning
http://www.aber.ac.uk/education-odl/DiffSEN/diflearn3.html
http://www.greenfield.durham.sch.uk/differentiation.htm
http://www.qca.org.uk/qca_2052.aspx
http://www.kidsource.com/kidsource/content/diff_instruction.html

